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defzcits Th*s is accomplished “hrough a meanirgful tutorial
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turp uses towiutol elamentary school pupils, This manual presents .
information oh the sénior c¢itizens in the pgoject, how td recruit
senior tutors, .training activities used, hov to admit students to the
brogram, how to pair students ard tutors,. programming and program
, ;mplemen*aglon and prograz fatilities. Evaluation of progran
effec+1ven£55°1ncludes cognitive objectives such as iaprovemesnt in
reading, math, and handwriting skills, and affective objectives such »
as s%lf—concept, classroom and home behavior, and personal
‘adjustmernt. Several combined approaches used 't¢’ encourage a sfudent
to crtate materials are described, and samplds of learning games
producdd by varioés students are pr071ded. (Author/aM)
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. Ms Pica is the Project S.T.E.P.
Ptogram Dlgeactor in Redding.

bl v

This is a “hou, 10" * manual for those who sense the creative and educational merit in

-y bringing together learning tronbled adolescenis with sendor eitizens fwho.have a life-

' . Hme of experiences Lo share. In iis design and :mp!e menlgtion, the program is a model
of simplicity, with yuniiak requirements of both staff and facilities. In Rcddmg.
Connecticut, where'the concept was first tested, Project S, T.E.P, proved {o be a
magival mix, resulting in change dlfﬂculf to capture in statistical columns.or in the
wittten word. But the change can be seen, easily and undeniably, on the smilimg.and |
satisfied facf‘» of the adolesceits and the senior citizens alike . . . as well as on the
faces of thodé who choose'lo bring them logether. )
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AUTHOR'S NOTE ' )
. . - o
The author is gratefut to ail those in the Redding schouts who have cooperaled in the '
., work of Project 8.T.E.P., and who have provided information for ths manuat, particu- LW
larly to Lawrence R. Miller, Superintendent of Schoots, Dolly Peach, Dawnd Protheroe .

. and Donald Weddelt, guidance counselor, principal and uce-prmctpal respreclicely, of
- the John Read Middle School, where the project was originally implemented, to )
S.T.E.P. tutors Nella Ashcroft, Helen Commons, Minnie Cunnmghem, Frances Do
mont, Philip Dormont, Charles R. Emmons, Robert H. Heatley, Christine Hurlburi,
. Oscar Karrel, Elizabeth McCoy, Leonore O'Hare, H. Nelson Pooler, Margaret Tread- .
weﬂ Garold-Van Dyke, Lucia Watt, Marie Wicklun, Peggy Zeloni, to the John Read
Middie School students who pdrticipated in the project, to Drs. Ronald Raymond,

, Robert Matefy and Renge Frengul, psychological consultants for the project, lo . 1
Carolyn G. Harriman, project secretary, and especially to Rosalie R, Saul, cregtor and '
director of Project S.T.E.P., who had the wlsdom fo leak: to the pasigg plarm ing for

Q ihe future.
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INTRODUCT{?N

A local clergyman once commented g me
. that, "One of the major deficits of toddy’s
youngsters is that tfrci‘ have mrfua”y no con-
" tact twith elderly pcopie * He went on to rem-
-, inisce about the aunts, rmc!es. gmndparents
eté., who were yery much a part of the grow-
ing up process of 4arlier generatiops. Today's
. children, in the main. have only the-addlt
* .models offered to them by parents and the

aduilts who serve them in fornfa! structhred ..

“sitnations.
. ., 1t seems remarkable that our socref;v has
o nof ventnred Lo drair more deeply on the
B e.rpcruae and eccumulated wisdom of s
senior citizens. Rather. their immense poten-
tial as a nal wral resonrce has beenwirtially
_untap?)ed R 1

Another restrained Ratural resource is the
blighted taient of‘children dfflicted with
. learning disabilities. Counld it not™be that the
edncational pressfor Jnd:mduahzauon of .
instruction s fives us a part:ai hey to the
handling of so many of these d:sab!ed young
people? ; Y

It seemed emment good sense.to combine
‘these two secial needs into an equatioft that
produced lhe STEP program as an optlipn
serving both elements of the equation. The
wisdont. tearmth. and talent of the senior -,
citizen and the deep emotional needs of the
learning disabied seemed.to be a sound chemi-
cal combination. It was!

Project STEP is.an educational opt:on Itis
. not a panacea, uem'er is it a public relations

fr!h‘ ' is one small alternative in a growing
arsenal of »ducational approaches, and its

. application should depend ou and be moided
. lo loca! (:ond:mps an¢l needs.

This pro;ect just beginning to receive ne
tional attention, addresses these educatrona?
facts: . - ‘

_® Curcfully selected senior citizens have

nll * - demonstraled the potential to mahe a -

: significant ifftpact in the educational
setting. They can do so in a supplemen-
tary manner, at minimal.cost, without
threatering the sensitivities of certifica-
ted pro femona!-a

o Learning troubled adolescents can make
. unpresste edncational and bchamom!
: strides If, subtiy but effectively, their
mnmner-directedness and concerns with
. . self can be shifted to deal with the prob-
M lenneand.concerns of others. '

[
-

L

7 Sive-iooklet will stimulate thinking about the

. learn in the normal.classrobm setting.

" this booliet will be valnable to those wishing, - .

The program.establishes d viable setting to
allow senior citizens 10 work.directly with
“learning troubled adofescents in the produc- \
tion of educational materials. Most often, -+
these are matetialsrequested specifically by .
Lelemefiary teachers to meet the special needs .
of a lower-level chiid: In dealing with the-in. .
herent difficulties in-producing such.mater
ials, the adolescent — with sensitive-guidance
fromn his Senior Tutor — finds himself-in-
volved in the learning process in ﬁ new and
creative way. For many chudren "tris process
has marked a drammatic cbange m afmude, be-
havior and both ability and wu!mgncss to

But no one should. be misled by the ap+ -
parent simplicity of the idea. Project STEP. -
has itsrown unique intricacies, and that is why

to saniple its wares. For one thing, most of

Mhe Sepior Tutors have been outside the edu-
cafional setting:for scores of years They y
bring their own sets of aititudes and preju-
dices to this new tash. How can wdest pre-
pare them Lo be ¢ffective-educators and
counselors? Hoxp can-we maxiinze the value. . _
of the educational walerials which.are pro: -
duced ? How can we mosi effec;wely coordi- .
nate the S.T.E.P. program with.the regular
classroom teacher? )

These are buf a few ofthe many questions
which must be answered Lefore a program  °
like Project 8.T.E.P. can-be put together suc-
cessfully.” We have great pride that it has beep
done in Redding. We l:ope this comprehen-

value of this u_n{quc and interesting educa-
tional concept.

Lawrence R Miller . : .
Superintendent of Schools .

* FEaston-Redding-Regional .,
Schoot D:str:cwo 9
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ot " Forretired ft'm.!nrl.m-q Walt, cducating \uungsler‘\ Wi nulauew e.\pcncm‘.e but lc:rc!ung them s
qeademics throngh Industrial Arts eclivitics was an hinexpecied :.!:aﬂcnge" o - . e
» . . - , 1 .,? ﬂ B} v.. "l
PROJEPT STEP ASTEP FORWARD | péopILtSuch {raditiona} appro]aches whether
llalf\\ ay lhrough the do aﬂc of Lhc 1970s, , T tklc form of daily ggmedsal sessions or sfz{f-\
American jouivty s sLill ﬂuundurmg inits at- « * vontained classroorh situations, either within .
tempts to shape nn-aningful.ruli-s.fur its 5o ) the regular sch ool or in out- placement faculi- , *
nior citizens. The confusion, perplexity and , 7 ticy, ar_g,m'ot only excessively costly, but too
hewilderment is no less great a educatoss, ) d ofteni, they prove.tdf be ineffective.in meet-
prrents and] concerned citizons strugdlé with . ing the nepds of spegial children. There 1s :
»the prul)lcnh uf tronbled ddo'um.u]ta Op- . “tab ngant proof,thgt when youngsters must
portunities tosexperience suceess, O L0 ;nhply . Still beeuive special h:?Tp during their adoles:
feel good aboutt themselves, are too often et ycqqﬁewusc they have difficulty in

' -Iark’i})ﬁ\hu.th fur our lder itizens and for b . meeling the ¢xpeclations of their grade Ievcl
thosé young people who in a varietyof ways - becausg thcy cannot read, write, reason,
exhibtt their me gative attitudes about suhool. s Scommunicate or behave appropriately — they

It is in recomition of Uiv nevds of these 21 frcqucmly beconie frustrated in.thewr attempts
too-often-overlooked people, dhd with faith >+ at Ir,drmng «As they segye they are being Ja-
in the <ervices they can ofjer to each other ? heled as educational fallures, they begin to
“_and to soejety, that a special pro;,,mm hais © s aject thedemning experience. The {rustra-
. *heen developed in the Redghng, Copnedticut, . tion$ of 'these childrén, their resentmenls and
public % ‘hools, Through Project S.T.8.D, (Se- » hostilities, interfere with and often totally
*niors Tutor for Educational Progress), initials « [mpedu. Ltheir ahllﬂy te learn. .
Isefundad under Tithe 1 of the Federal As an innovative alternative to gtructured
’ Elementary and Svcondary Education <ty spucial vduuauonal"’;mgmmmlng, Project
<chlor citizens gre heing employed withyin o + SULEP. employs skilled, retired men and
) sehool setting to work with d(|0|t*mt nis }\hn__‘, . wonlen who'! repesent varandparent™ figures
are expeniencing failure due W'aademic, ' ) rather than teaching staff, and who stand )
physical, soeia) or emotioha dlfl:lt ulties. N aparl from teachers in regard to skilis, pro-
. Project 8.7 B, iy a viable and important fesnional stytus amd salacy expeetations, As a .
S sdternatve to direct rennedial or academi. S conseyueney, the offportumty s cvcr-preaenl
. \ programming for feaming handicagped young ", ' .md it Is con Llny.llly and upnsistently de-,
. Q . . o * A s ,‘f . 9 -
. . i . ‘ . ' ' - . .
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, yeluped  t form r'neaningful pemon:iil rela-

tionships which bridge the generations.

The S.T.E.P. programm has placed its pri-
mary exphasis not un Lezu.hmg its learning
handicapped studeiits directly, but rather un
creating a leamning vaperfence in which the
students tu a remarkablc extent teach them-
selves. The appruach is simple. adolescents,
carefully ®entificd for the program, are asked
to join in an ambitious project to produce

" seducational matetials for children at the

elementary level. The senior citizens, trained
by $pecialists in the program, act ay their
tutors and helpmates in this endeavor.

since ils inception, 5.T.E.P. has demon-
straied m a vompellnig way that the program
students, ws they develop learning ‘games.

. puzzlu buuha. tape recordings, maps and

equipmient which wili elp y vwagsters w the
luger grades, thomselves capenience highly
sutcesoful Lopmiive, affeciive dnd academie
expeniences, as well, e’

Furthermore, the program has :,hu“.n that.
in their work, the seniors and adolesuents
have reached vut in'a highly. pusitive’w ay to
avast spectrum of puuplu.'m «and vutside vf
the suhouls, particalarly to teachers, clemen-
tary level students, parents, the loval schoul
system and ultimately, to soviety itself.
YHE S.T E.P. EXPERIENCE FOR ST

In producing thar learning matenals, the
program students have readily acquired know-
ledge 1n specific subject arcas such as mathe-
matics, Linguage arts, reading, social studies
and stivnve. Through measuniig, cutting and
druwing, aud in cstimaimg the use ol aw
materials (papuer, vardboard, paste, ete.), they
have also improved their perceptual :Jull:,
Language abilities have been Strengthé¢ned
through writing, tupe’ recording and spelling,
and thlpugh punctuating, structuring and

sequent ing setitenees for buuks, and for game
and equipment direetions.

Inbuilding ylassruom furniture and equip-
ment, the young ‘prople have’learned mean-
ingful mathematics and have reeeived an in-
truduetion to such fradvs a» drafting, mech-
anics, carpentry and woodworking. In ¢ prmt-
ing"" their own books, they have acdiired .
typing and bookbinding skills.

And,there is more. Once the students hdve .
been shown hof to develop and organizex
their ideas into valuable educational mater;,
ials, they learn to plan, execute and complete

“a task. Many, especially those who are ver-

bally limited, have Jearned that they dg have
the ability to express themselves in a uniguely
personal and gratifying way . . . through tl'}ei:i'
own creative talents. | T
For many of thesc disabled learners, Pro- -

ENTS

" Ing for tests and completing homework

Jeot S.TEP. was viewed as 2 program of last °
resort  the fing iy to remedy. disruptive be-
héssor before placement in an-outside facility.
In many instonces, S.T.E.P. has brought re-
marhable hdnge as these young peoplednter-
at Gl adults and with their peers in a tutal-
Iy different owy . With the burden of grades
and of traditiondgl leamingsstyles hifteds fruom
thir shuylders. they hgve responded to this
fics  supportive eimviroument in an expres-
sve and pusitive manner. For some children,
fur the first time in their lives, they have
talhed fru.I) about their fe(.llngs their ideas,
their hdpes. They have began tu dlm.q_w.r
their own identitjes,

For many S.T.E.P. students, so great has
been their growth in self-confidence and
skills in this altemative learning setting that,
in time, they have sought out the cducational
manisiream which they earher had rejected,
After several months in 8.1.E.P.; many young-
sters began Lo set aside their work on mater-
ials, and instead-asked their tutors for assisy
Lanee m composing research papers, study-

assignments. Some students, after they had
been in S.T.E.P. fur many months, asked Lo
remain in the program on an elective basis
only, so that thuy vould resume a fyll aca-
demic SLhedule Others requested thai.lthey
be rcmuvud from S.T.E.P. enurel_y, confident
that they could function well in the regular.
school program.

For all such students, iheir decisions Lo
return to the mainstream, completely or in
part have proved Lo be sound. Withoul excep-
tion, they are performing a} higher levels,,
socially and a-,ademln.ally, than at.any other
time in their young lives. , -

-THE SENIORS INS.T,E.P. . .

In mziny ways, the S.T.E.P. experience, for
the senior citizen tutors has begn as meaning-
ful as for the program students. They have
formed meaingful relationshins with the stu-
dents, and with each other. They have made
new (amd somelimes their only) friends. they.
have discovered the joy of helping a young
person, of being part of a s¢hool, of being
needed and appreeiated. iy

Previously, senior citizens' only major ser- -
vice lo schools had beed as volunteer *‘gr:
nies’, " for children at-the pre-school or ele'men-
Lary level But in Projeci S.T.E.P,, the work
of seniors has been byth appropriately re-
munerative and challenging.

Far from being representatives of “old

_style™ teaching methods, these senior tufors, .

through careful training, may be righ tly re-
garded as pioneers of exciting and innovalive
edycational ideas. They have developed an

-




’ .
. . t " ]

environment haed on strong interpersonal

relationships of trust, of sharing, of vreating,

which only’ they. with their wisdom, skill,
paticnes and gift-of time, are uniquely able

to uffer.” 2

-5 TEP AND CWTEACHERS

. Lo 1 1 *eaeAT6T at hoth middle and
clement & 1 LS have benefitted significantly

e Proe ¢ < T.E.P. Middle schpol teachers
._-~"have .z Licy van now teach and 'relate to
the S7T.EF adolisscents more readily. Through
Ureir expers es in the program, S T.EPS
snwdesits ho developed the <kills and atti-

- tndes they feed 1o experience.academic snc-
cess. In othor mstanees, through ST.EP,,
<ome stud. st whose leammg or behavior

" problems . - seveke have been removed en-
trely from he traditional « ‘tansroom setting,
whete the Sl |)Iau'd aspeeial hurden on
the teswher. - - -

Emgploymyg sentor eitizens rather than par-
onts as udv- t the disabled learners has been

. appealing U teachers: since they clearly rep-

« resentno threat to the traditional teachmg

role. and typreally are fess eritical both of
schools and of teachers than parents in the ,

“VALUTABLE MATERIALS

Edngational materials have been in short
supply due to nsing cosigand diminishing
funds. but througl Project 5.T.E:P., many
unique and valuable materials have been
made ayailahle to elementary teachersand
their students at no charge.

When reguesting maferials, teachershave
heen encouraged to submit descriplions of
the special needs ol' individual children in

. their das-,roonm. 50 that personalized mater-
jals may he developed for them. ‘Thus th rough
Projert S.T.E.P.. elementary teachers have _
been better dhle”io individnalize'their pro-
gramis, and their studends have been provided ,
with motivating games, hooks. . tape record-
ings. ete., suited to their needs.

THE PROGRAM PARENTS
Parents of the prograit children hay) re-

! ported a new ease in sel f-expression within
the home. They note further that (thisTap-
proach to learming for tiweir troubled childgen
has created a new Jnterest in school participa-
tion. \hwnleu:.m has been markedly reduced.
Moreover, paronta have been called into school .
léss freqnently for conferences regarding the.,
academic or behavibral probiems of their
children.
IN THE SCHOOL SYSTEM | .

The Redding school system, as supporier of
the program, has found in Project $.T.E.P.
that it can meet the special needs of these
learning handicapped Children effectively and \

2
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-¢lassroom ntight be.. "
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_ time [0 learn mulliplicalion tab!cc thesd yo:mgslel's ’

AND IN THE COMMUNITY . .. . .

" i¢ and behavioral difficulties had marked them-

_ ———
S.T.E:P. niahes classwork: fun and casy. Wher it's

malch puzzle pieces for iheir ansters,

creatively mthout. the expense of added spe-
cial education teachers. Indeed, the school
system has'ac_qunred acoips of effective
pcople al such a reasonable rate that it can
afford to provide one-to-one attention for
these students.

~ Special education personncl mthm the
system have shown they can effectively train ¢
the senior eitizens (or their new roles s, tutors.
They continue to provide invaluable service
to the program in advising, supervising and
supporling the tutors in their work, and in
training classroom teachers Lo dlagnosc their
own childrén more efféctively, in terms of
possible referral to the program, and in re-
questmglcamlng materials for children in. the
élementary grades.

" Through the work of Project S.T.E.P., tife
community and society have been offered a
viable program for youngsters whose academ-

a» potentiai drop-ouls or possible delinquents.

Lt is the hope of the Project SR E.P. staff
that thésc efforts will be widely replicated.
Forit is through Buch programs that socicty
may begin to fecl more positive about the
largely unlapped resources of its older mem-
bers, and often lost potential of many young
people. Perhaps what Project 3.T.E.P. can
best demonstrate is that in planning for the

- 4
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A successful i‘utur-» t!tdr.'rlt pau. H, '\dﬁm: Pouler w‘ggcsfs a p!ue‘ tuus!‘ lo H itda us she “prnts™
. her story for young chifdren, ’

fiiure; ue dare not vverlook the past.  «

R TANT LN 1 . ’ ' '

An effort such as S.T.E!P. is a people pro-
grant. Hardware requires litile more than
lm.lglndtlon and’an ac quisitive palure. ~
« Given a source of senior citizens and a
group of learning handicdpped adolescents,
such a program can operale undef the direc-

+ tion of one or of many professionals within
the school. depending upon their abilities,
specialties, and the time they have to offer
-to the program. '

The program director should mtcgmie andl
supervise all professional and paraprofessuonal
activities related Lo the program through
w ork:shop:n lectures. semingrs and direcl
school contact. In thiswregard, it is recom-
mencled that the director fill these roles:

. * Reeruilment and training of the schior
¢itizens as tutors, .

» " » Phrticipation in a teant of sehool per-

sonnel which determines ddIIIISSIOII of stu-

. dents into the program. !

» ‘Pairing of students and tutors.

» Supervision of student-tutor work.-.

» Maintenange of records related to-stu-
dent-tutor work and progress.

cliss thein views of the students and e pro-

"o Meetings with classroom teachers {o dis-
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©with regard o testing and measurement, and -

gram, and to report on student and program 2
progrcss
» Meetings wlth elenientary level teachers

to ascertain needs of their students for learn-
ing materials.
RECOMMENDED QUALIHC,A’I TONS
FOR THE PROGRAM DIRECTOR

The program director should have a back-
ground of exlensive experience in working
with handicapped children, especially’in the .
areas of language, reading and conceptualizas
t1on skills. The direcior should be ahle to .
utilize test results to determine the needs of
special children, based.on their strengihs and -
weaknesses, both for those adolescents en-
rolled.in thg progmm dnd {or elementary
level students for whom materials are made.

Of importance, the direclor should have an
ability Lo create, or direct the creation of
materlals for learning which are useful in
‘themselves, and are specific to the needs of

*- the adolescents who make them and the |

elementary children who will use them.
Further, the program director should have
some lxackground in psychology. particulafly

have aspecial awareness of the needs of the ,

elderly, as well as the young. - )
Although more than one professional may

be used to Al the varied roles of the program ,




.-
director, utjlization of a single personin this
position generally st¥engthens continuity in
prdgram development. It is important, hoy:
ever, for varions school professionals to work

A lndz\f:jiuallv or as a team in support of the
proggam and the director. In particular, the
school administrator. gnidanee pgersonnel and
school psychologist should be available to as-
sist the progrim director in sehedullng. test-
ing and counseling of program students. It is
recommended that the sexvices of personncl
within the school systemp-be used eXxclusively
in such support roles, since they are familiar
. to‘and with the studénts, and are aware of
louai problems which may bear on the pro- *
gram

S g g T !'\_:\!Oh TUTORS

Hlere 1m".r_arled ways of recruiting senjor
citizens as program tutors, and it is difficult
to predict which approach may prove mnost

.. effective in a given ared, Senior citizens in
the Redding program have responded most
frequently to advertisements in the form of
posters prominently displayed in post offices,
beauty parlors, pharmacies and superrdarkets.
" Radio.antl newspaper publicity and advertise-
ments, as well as word-of-mouth, have also
proved effective recruitment devices.

Senior eitizen clubs dnd housing develop-
ments have generally,proved to be poor re-

~ cruitment-centers. Seniofs in such locations
tend to be more interested in developing
recreational father than setvice activifies. In
general, it has been-the independent senior,
living ajone or with spouse, relative or friend,
who has responded most favorably to_pro-
gram-recruitinent publicity.

Emphasis in'such publicity should he given
to the need for *‘surrogate grandparents”

rather than for “teachers™ or “leachers’ aides,”

" since such terms may often cause seniors {o

, feel unqualified for the position. Salary of-
fered should-b&included in the recruitment
‘publlcﬂ;y *

A typical posber mf*Redding reads:

L}

EETYWELNEM AND WOMEN
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[n Redding, senior citizens responding tg
¢ recruitment advertising are jnvited to attend
Q@ general meeting where the program iswle- »
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seribed in some. delail. They are told the
posifion requires wotking wiih seventh and
eightll graders who are having dif ficuliy in
leaming, and who need help on g one-to-one
basis.

We tell the seniors of the program: ration-
ale: that the project involves the adolescents
in making original learning matertals for
elementary school children, and since their
own skills in such basicareas as reading, svrit-
ing, spelling and mathematics are below grade-
level, the$ will themselves be involved in a
worthwhile' learning expefience witiie helping

+ younget children.

‘The job of the senioYs, we mform them,
will be to-guide the adolescenis in their work.

- Of paramountimportance will be the develop-

ment, of personal relationships which will
motivate-the students to jearn.

It §§ important that the seniors be fully in-
formed cf the training they will-receive for
their new, important jobs, and that they are .

‘ :made aware they.will have the on-going sup-

- THE'GIFT OF TIME

L
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port and gnidance of the program director
and other proféssionals.
/(

The experiences gainett.in time, and the
time to share those eXperiences with young
people are {wo of the priccless gifts which the «
seniqrs can bring to the.program. In Redding,
Project 8.T.E.P. operates five hours each *
school day, and the-senior tutors are asked to
commit themselves to the students and to
theprogram for three days each week. While
in some instances seniors may have additional
time they wish to spend in the program, a
minimum of thrée days during each schiool
week*has proved to be sufficient for thot-
ough involvement in the project and with the
students,

After the general meeting in Redding, a

“‘sign-up”’ sheet is circulated, asking for the
names and telephone numbers of those *
interestedl. The program djrector then con- |
Lacts the seniors ihdividually for folfow-up
personal interviews.

THE INTERVIEW WITH - -
BPROSPECTIVE T *TORS ¢

IntQ}‘\news with prospectwe senlol‘ futors
are in a senge a distillatfon’of the program -
process: the needs-of the senior cifizens as
well as of the program students must be
judu;lously weighed. 'The program alrector'
should approach sué¢h an interview with the
followige considerations in mind:

v/ 1t ket i many dl!t"]erent kinds ofsemors._, 3
to work effectively with many different }
kitds of €hildren. Thefe is not a specific type
of senior who should be hired.

v It is important to learn of the applicant's

6
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hobbics. special akxlla*‘eduuatlonal baukground, .

and formier occupation. The more varied

these-are, the more setvices the senior will be o

able t& offer to the adolescentts.

7 1t i»> worthwhile to the se_',or t0 articu-
late his oF her reasons forvanting to become
imolved in the program. Such a d}reut ques-
tioh may ehoit some surpnsing answers. How-
ey }t.he Tact.that a sentor has responded to
th& program idea speaks well of hlS or her
mte;est. in young peopid. °
.+ It is necessary to be sensitiveto pre-
judices’ agamst sugh youthiul predllectlons
as long hair or dungarees Such premdlces
may prevént the senior from ente#ing into
an appropriate rélationshi;:_: with an adoles-

. cent.

‘s It must _be reinforced that the program
children are. learmg handicapped, .and as
such they may be 2 ypical in behavior, re- .
flecting briised self-images or total lack of

“sel{-confidencq. The program director must

ask if the pro:,peg. tive tutor is excessively ap-
prehensive abuut workingiwith such children,
or if he or Eh'e recognizes the challengéin’
such work. The best mix #s a bit.of both
attitudes. .

In Redding, after such an initial interview,
any sénior citizen who wishes to part.;upake

. is accepted into the trainilg program. Screen

ing out of mapprppnate prospective tutors is

EKC'? !

[

o

/,(;o-such {raining. '» . "

Aty tutor trasung session. Osmr Karret qnd H \elson Pooler-assumne the roles of * aclmg ouf” ..
u‘z:den( and lulor lo stimulate stajf d:scuss:on abom‘ :mprou:ng behawor - .

g R

done, when neues:.ary, during or aubm_qucnt

. *

HOWSENIGP CITIZENS BECOME TUTOR%

In Redding, the program functions bBest -
when the senior citizens age assembled and
trained before the beginning of the school
year, This approach, creates a feeling among
students and facully that the program is an

. integral part of the school schedule. In any

case it is vital that 4 tutors atténd 18 traiw
ing sessions before they begin t.helr worl&n
the program. .
. The training period is:for four hours a day,
three days a week for a sixeweek period. It.is
often combined with, or _followecf-by, a
transition period of half-timie training and
iralf-timeyworking with the students. It is
desirable, When possible, for all semiors to at-
tend eveﬁf training dession. .

Once the program is in full swmg, training

. for the senior tutots wntmue:a in the form of

12

da;ly oneshour seminars, Additionally, the -,
program direclor is available befure afid after
sthool hours to discussdndividual problems,
questions and interests involving astulor and -
the studentf p .

The guidel ne in I'\':eddmg i5to accept all ~
senior cmzen Mo, the program who appl:,
Since there i$ normal “attrition in but,h a-pro*
gram, the program director enrolls several .

-

&,
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“7?"”:- ttors than might a tually be needbd to

. . f
in Sepremb, teadfwrs assemble 1o hear about S.T.E.P. s goals and :fwc lwes for the conung year.

wvork with the students. Salaries are paid only
upon thggeompletion of traming and inter-
ation with*the students, If pm, how-
ever, reimbusenient is provided for hinchs
and transportation during the training period.
Thos¢ conducting the training for senivrs
should reahize that they are apf {o-be fearful,

_anxiows ) please, unfamiliar with.contempo-

rary schools and,curricula, and-often in awe
of teachers, They should alsy forewarn the

Centors 1hal&;v progeam may hot he a posi-

tne’experience for all who have Enrolled, and

i L .
there Is o embarrassment attached to simply |

dropping out.

;  Semiors who are late applicants can be in-

trodu®td into the training plan at any point.
Spocial efforts are made to increase their
perioih of obseyvation of both experienced
tutors and theprogram director working wilh
students,followed by a period of half-time

. vheerving and half-time working. They are

mejuded in the daily one-hour training semi-
nars from the ume they enter the program,
and.are encouraged to come into school early
and stay late so that they may have additional
tinie with the program director. These late
arrivals alses p/zfr!:lke 1fw many as possible

of the following activities suggested for -
training {utor.

S TS ATV ITHIER FOR TRARNING
In Project 8,T.E.P., the followigy.aetivi-
tira furm the Imsis for training senior citizens

to wark effectively with adolescents in the
program. Most of these getivities are contimued

@ for the duration of the program. They teed

-
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nut E{E)a‘rewnwd in any@\cciﬁc order of se-
quefite. ,
BSERVATION OF CLASSES AT ALL
sRADE LEVELS. Such observaiion is valuas

ble for two reasons: first, many seniors have
\\nbLl%an.insi'de a school for 40 or 50 years. -
Secondlysthe sepiors must become familiar

with those feapfing environments in which
their stydents-have-had difficulty learning.

During such observation periods, the se--
niors are asked to keep notes-of theicimpres-
sionyf They are asked to identify styles of
teagfiing, learning and disciplive in the class -
roofn,-and to be alert {o patterns of learning
and behavior of specific learning handicapped
youngsters in the classrooiy’.
LECTURES AND DISCUSSIONS. These wide-
ranging and frequent discugsions attempt to
provide the seniors with a go})d.deal of infor-
mation on such toples as:

Methods for teachung m the geadeinic areas.
_ The game-manufacturing aspects of helping
students to learn.

Individualization of insiruction,

Learning styles.

Psychological needs of children,

Causes of learning disabililies,

Emotional problems possible wun disabled
students, .

Sensory-motor techniyues for learning,

The role-of creativity in learnwng and in
developing a positive seffyimage.

The relattwonsiup betwien teacher and siu-
dent, ‘

The relationsiup betwaen teaching and
leqrning.

-4
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The rofe of the teachvr vand tutor) e lask-
breaking for a studend,

Lec tures frum vutside sunrees, such as
pavcholugists, udu:uur:s.and parents, are alsu
mchided in some of these areas.

During diseUssions nsolving these topics,
the semor Cabizen 1s nut expected Lo leam all
the concomitants of the various labels used {o
ilentify learning handicapped studen ts {femu-
tonally disturbed, neurvlugically handicap-
ped. leaming disabled, et .). Rather, empha
als i placed on finding answers to aseries of
fundamental guestions as they relate Lo iadi-
vidudl students in the program  and-not as
they are representative of a diagnostic des-
eription. The questions:

WHat do I as a tutor want t0 help this stu-

~ dentjto fearn?

' Why do [ aant to help ths studenl learn |
1Az particular skitl?
How am I gowng to help him or her fcam

f”ll-» wkt?

S w does this wtudent learn Hmlgs best?

Hha sare Jusiher strength= and weaknesses

for IpEgrnmg.’

« Hage | met my goals for this student?,

I I3 stressed repeatedly during dise ussiun
® pvrlor.l- that the seniors’ fundamental role in
the pragran is in forming a relationship with ¥
a stutdent based o thust, awareness of capa-
hilities. appreciation uf needs ishes, and
underatanding of potential refen
hostilities. We constantly rein
that nsight into all of these
through constant dialogue
on aperional level.

The seniors need also to be made aware of
rules and guidelines established by the schoob
admini<tration to goven stivdent behavior.
They Become familiar with these regulations,.

B 14
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eas will come
and listening - =~

and expect that their students will observe
them to the best of their abilities. However,
they leamn, at the same time, thai the learning
handicapped adolescent, hecause of repealed”
negative experienees within the educatjonal
setting, may have considerable difficuliy in
ubbervi'ng the prescribed :»tanr.lard.s of behay-
lor : - -
ILADING. Senior tutors are encouraged to
read general materiads on contemporary edu-
cation, and they are provided with literature
on special education and4Barning disabilities
in particudar, Discussion with the group about
such articles they have read often proves to
be valuable to:the senior as he works to
formulate a new set of ideas and ideals.
ROLE PLLAYING. This device has been one
of the most helpful techniques in the training
program. In role playing, the tators are paixed,
one as teacher, the other as student, using
manipulative teaching materials such as tan-
grams or attribute blocks. Later, {he iples are
reversed. Aftér a-period of role-playing, dis-
eussion follows about: -~

1) Frustrations of teaching and learning.

2) Teaching styles observed.

- 3) Suggaauons for altcrnatm methods of
teachmg . - g

1} Strong and weak modalities which the
tutors vhserve in themaelves imd in each viher.

3} Ways in which tutors maght relate, what
they have learned dunng this role-play ng ex-
penience to a learning activity dhey can create
for a student. )
i TN Sometime (hlring the training
period, a battery of tests is administered to
thaose senior citizens who have indicated they
would like to join the program as paid mem-
bers of the staff. The lests are used to detor-
me cach semor’s degree of depression, self-

.
. _ 3,
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entee setn and sertse of spletivi, s welf as the
,nhenn{ of ae quared leadership moddity
tauthontative, dema tatic , laizses-faire). The
veosulls of these tt s bt uoed llll‘u.lghulll the
progrn to ;...nn in-ight into thase pe tsonal
gqualitic-s in the tutors which cause them to
be More effective with the students, and to
s ol tant ) case the tinh of ple ing the Tyt
settior with'the right adpleseent in the pro-,
weam. Smae the tests which have bueen valua-
ble are the WhdKr Seif-convept Test, Geron-
tological Apperce]ion Test, and the Leader-
ship Abdity Test.
PO LLEMINES G RL VNLRY
Pt HUTORN .
When 15 @ senjor citizen re'ld\ 10 assume

the responsibilities of the tutorial role?

"By far the best yardstick of the effective-
ness of the-tutor training program is the sub-

r

"p -

* a

~sequent sucess experienced by those students

with whom the tutor works. If there is no- -
ticeabje improvement of basie skills, achieve- *
ment in academic arens, and growdli in be- :
havior,apd self-image, the tutor iz doing an
effectiyt job. '
It has been valuable. as wellto pre- and

r

3

~post-test” the séniois in an informal mapner

m makmg a judgment about their readiness
for the tutoring work.

The test ispresented within the following
framework. The characteristics oﬁan effective *
teacher, expressed as a philosophic guideline
in the prograin, are placed on a chart-(see
insert). Tho ubservens (eucators or psycho-
logists) Check fhe listed characteristics on &
0-tw-3 scale as the tutor works with a student
in a particular task,,preferably, manipulative
in naturé, such as copy mg of parquetry de- .
sigms.

After the session with the a:,tm'.lgnt, is com-
pleted, the program director meets with the
tfor to discuss the t;:aching strengths and

i 1> dowg o acill mgompos,, .
g her stors that My Podler |
cant obaeree wilhott miet-
pling «

] «

o]

. cmp

Trers uf the senior tutoring staff ¢in most in-

"recognize their own tedching styles, they aru .

A

we L.l.l\llt'sisbb observed durmg the session. In

all t.d:uf}é, the strengths of the'senior are greatly

1zed, and he or she i> made to feel

that the pcm_m_d weakttesses are not uncom- .
ot and are in fact shared with mm,t mem- . .

slances this-is 50). As tutors thus come to

encouraged to develop a balanced ,;lppruagl s
with theit students of ail those characteris- ..
tics of teaching effectiveness.

CHARACTERISTICS OF .
_EFFECTIVE TEACHING

1. Observes without interrupting: o,

2. Intercedes hefore a student meets toor

much frustration. .

. 3. Ristates a question which a student

‘does not upderstaiid,

4. Demonitrates to help ‘the student.

5. Uses a non-directive approach to help a
student solve-a problem.
6. Accepts the onus when -a student l:loes

‘not learn, rather than create gullt in the
student .

7." Provides an atmbsphere where pmblé?(
solving is within the reach of a child, such -,
as accepting any, given answer.

8. Understan&is the difference between-an
ease level, a frustratlon {evel and an instruc-
tional, level. ’ -

9. Always-feels there ismore to’learn.

HOW MUCH TRAININGIS ENOUGH?

Considering the complexities and subtleties
of the tutoring role, it is impossible to give an
adequate amount of training before the tutors |, ’
are paired with their students..

In Redding, we have found it is best to pro-
vide-a fdw weeks of training for the seniors, =«
followed by a. penod in whieh the sgmor
works directly with a’student for one period a
day (50 minutes) while a second senior,ob-

-
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serves the work sesgiony !
. Such sesstons are folldwed by conferences
of tvacher, observer and program director,
relating the uentb of the work pe’nud to the *
goals of the training program. This is an espe*
cially effective training method because it al- >
lows the tutors to encounter the frustrations .
of teaching with resolufion of these difficui-
ties only misutes away. Furtherinofe, subse-
quent instruction for the tdtors appears to
. be more' meaningful when they discover that
cir pre-vonceived ideas about tea®ing may

/ prove to be incffective with the disabled stu-

* denf.

The transition froin formal fraining to
actual ivork thus tends to be graduat dnd ad-
justed fo the capabilities of-the tutor. 1t is
considered complete only when' the program
director indices the senioris sufficien tly
trained to work on a regular basis wlth the
sfudents.. N
TWO PROBLEMS — AND HOW
WE HANDLE THEM

. * As they develop soime expertise, some .

tutors may wish to disassociate themselves
from the **game” approach to learning, and
may want to teach in a traditional fashion —
teaching gramiar through the diagramming

‘ -lsfom a text.

-

Other tutors may not be able-to tolerate .
“acting out™ students. These are not atyplcal
problems, and in Redding, we have developed

approaches to deal l\-llﬁl them which are
generally, effective. . .
First, for the tutors who are becoming

. traditionalists:

1) The program director may compare the
progress of their stutlents with those who are
engaged 1n the.“game™ approach to leaming.
This may be the single most effective way to
reiurn_them to the program s centra.l learning
idea.

2)- The comparlson idea can be séreng
ened further if tutors observe the pro,
director working'effectively with thgstu-
dents in the “game approach. In subsequent
dlscusswn the program director can relate in -
LOI'WII'ICII'Ig detail why ihe leammglexpenence
was more valuable for the students than*would-
have been the case using traditional teachin
methods.

3} The prog‘ram director may interview
the students in the presence of the tutors (or
on tape, to be played later for the fu'tors),
asking th'ﬂr opinions of spécific traditional
approachesito learning as well as of the

of sentences. spelling through memeorization
of word lists, reading through oral recitation

)

try fo guess their word before finishing the puzzle.

~u T

. s
‘ f s 16

- “Hangman ts even beller when made three-dimensional b 8. T.EP. This }oungsfer fits a picce in the
puzzle whencoer she guesses a.fetter that dues not belony in Rer classmates” word. To win, she niust

“game™ apgroach. 1t is not suggested-that
this be a ‘Zgripe » session for expressing per-

w
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sonal complaints about either seniors or : The scope of sueh a program in its early

teachers. The bengfit will come to the tutors stages need-not extend to those students who v

¥ in evaluating teachmg technlques not pex- - %xhibit behavior whieh is physically danger- :
sonalities. ' ous to thémselves or o others. As the seé-

2 4) The program director should make cer- niofs become more effective as tutors, how-
taiu that the tutors are familiar with the pro- " ever, such students may be admitted to the P
*» - gram’s track record. in Project S.T.E.P,, program. If their behavioral pattems do not
there is ample evidence that learning troubled begin to change within a reasonable period,
students who were making relatively little however, it may bemecessary to refer them -
gain eithet in regula.r or special education to d.fgerent placemerit.
t classes-have demonstrated remarkable i ims

provement after participation in the altema~ INTBD DUCING STUDENTS TO THE

tive teaBhing approaches-of the S.T.EP..pro- -PROGRAM ' . '
gapp . ' P In Redding, near the end of the senior '

g ) , - ] citizen training period, a group of students,

F?r thosc’e’semors having problems with selected according fo the criteria for admis-

“acting out” studlents, we have found twe sion, meet,informally with the tutars, guid- ] .
.  stepseffective: ’ ~ ance cotnselor, s r 2
, special teachers, and p ogram .

th l)ﬂ‘l‘he;utors should be mazllcle to rg;lllze <director. A circular seating arrangement is”

a(tl ey g]nothave t? get " ong.w1 ) t}:}wery’ empioyed to allow for open discussion, and
student in the program n order to-feel that *, . tode-emphasize the elassroom énvironment.
they are successful in their work. Often a Seniors are asked to sit in alternating chairs
tutgy who'has difficulty iith the restless, . before the students arrive so that when these

students fake their seats, each will be next J T
to asenior citizen. The pfogram director con-

hyperactive student is able to establish an
. excellent relatlonship with £ introverted or

*.non-achieving youngSl:er ducts the meetin
. g
. 2) The tutc‘)‘rs should a!fo come to know . The director informs the students tha} their
that once the.“acting out’ student becomes sehool has funded a program for d velopmg
involved in a project which % meaningful to leatning.games and teaching aids fox young
- him or her, ot has established a trusting chitdren,.and that clder students are\needed
+ confidence-building relationship .with a tutor, . to make these materials, and also to Work
" behaviot problems often subside. The tutors with the'yoinger studerits in demonstiating
shquld be made aware that such, change has -** how to use them. The students are.told that
o 'Ec'flfnec’ often in the S.T.E.P..program. they have been asked to the mgeeting because.
ADMITTING STUDENTS .~ - their teachers have indicated that théy have
TO THE PROGRAM -t ~speeial interest or ability in makmg such ma-
; . terials.
(iRjTEEA F 33 %D\'ZI(SIJS(’I?N In I;eddlng, 'The role of the senior citizens as tutors is
o Lo i et Fikl x g el Thy il b e o
, y P « sist th¥ studenits in making these materials,
Of the SChOOI psycholeglst,-guidance coun- They all have special skills and talen ts which
a selor, classroom teacher,‘special' education - they" would like to share with the students in
teachers, dnd the pro_lect director, with re- this new work.
gard tcs> any or el of the following: Students.and tutors then introduce them-
1) Social or emotxonal problems, suf:h a selves, and describe their background, intérests,
o extireme extroversion or lntr?vgmlqn . hobbies, ete. The adolescents are then asked
‘,2) Perc?ptual handicaps, mcluflmg poor if they would like to participate in the pro-
vlsgt}lfp;udrtory :n dlec:or I;:will):;lon those | ., gram. Those who are uncertain are told they
N ps, espe y m may inform the guidance couhselor or pro-
visual, audltory, or inofor areas. .

-gram-director of their wishes within the next
few days. Those studefits who have chosen to
_ Pparticipate in-the program shouid also be in:

_ 4) Under-achievement in school 7t least
two years below grade level in any academic

area {(based on 1.Q. potential).
. 5) Low intellectuakcfinctioniny. " formed t'hat'tﬁﬂu begin within 3 few weeks.
Students ar ted for th Parents of stiidents entering the program
‘ epied lor tie progiam on are contacted at this poinf, and are informed

the*basis of in vidual needs, the results of
standardized tests, and the recommendation
* . ofeach of the team mem bers. Priority for

about ﬁle‘phllosophy, férmat and goals of .
the program. Their permission is sought with

-+ admission is given to those students who seent - . regard.to their child's participation.
least able to function in an already existing PAIRING STUDENTS AND SENIOR
‘ -pecial-help or classroom situatjon. . - CITIZEN TUTO > '
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'Occaslonally, mndom%nng of, scmor .-

citizens and adolt.suent.» will prove to be suc-
cesyful. Normally, howevVer, the follpwmg
. methods for pamng are employt.d by the pro-
‘ gram directot:
. 1) Having observed and, or worked with
all students ateepted into_the program dur-
‘ ing training, tutors are asked to Jist those stu:
. = dents with whomthey would like to svork,
" .students with whom they wbuld ndt mind
- working, and students with wliom they
would not lik® to work at all. Students are
- asked to do the same with regard to the
seniors. The program director then uses
these lists for pairing, accommodating the
wishes of both tutor and student whenever
possible. -

2) Each student is given alist of open-
ended questions, which relate to those an-
swered by the seniops during their initial
interviews (e.g., witl®egard to their feelings
about various social and moral issues, their +
hobbies and interests, their socig-economic
baekgrounds). Pairs can then be formed by
grouping those students and tutors who ap-
parently have- sigpilat interests. ’

3) Students who express an interest in‘a

'Lamcular Lutor because of the tutor’s talent
or special interests, his/fher sex, or for what:
ever reason, are allowed {o work With that

tu 2
. 310 major determining fdctor in pairing
- tutor and student is simply this: Can the

. tutor help. thie student pfoduce faterials that

. are meanmgful for the aleescen t? Changmg
studént-tutor pairs is not uncommJn. When
a student goes fr_om one tutor {o another,
neither the tutor nor student should feel
failure. Many of these adolescents have dif-

- ficulties in schopl.which are so great that .

. they feel completely differertt from one day
to the next. On vne day, they may fieed-what
one tutor can offer them (an activity in the
. Industrial Arts room); on another day, they
may need a different activity with another

tutor (composihg a children’s book on sports).

Many of the studenis like to “try but’’ all of
the tutors and they should be allowed to do
so, especially during the early stages of the -
progra:p. Further, if two students would like
to *swap’ futors permanently, or foran ex-
, tended period of time, this should also be
arranged by the program direefor.
- PROGRMWING AND PROGRAM"
"IMPLEMENTATION )
» Aftereach student’s academic and emo-
tional difficulties have ben diagnosed,
strengths and weaknesses determined, and

QO cognitive and psycho-social ncedsini!icated, »

]
¢ ,

RICT

~J

n mdmduallzed program is planned by the
program ditector, with assistance from other

. personnel such as the sghool psychologlst

- narrative form, and would be pa

C mi

guidance counselor, and red'dmg, fesource and
classroom.teachers. The studgnt Is then .
guided by a senjor tutor, under the sutpervi-
sion of the program director, lo produce ma-

* terials for.actual {or, if necessary, hypotheti-

cal} children who have similar needs.

In some tases, if a student has beenre-
moved from an acatle class because of
failure there*he and his titor may be given
an assignment Lo construct alearnjng aid re-

lated to thé curriculum studied in that class-
room. In-social studtes, for example, this

' leamm‘g material mlght be one of the follow-

ing:

1) A bogklet. about an aspect of h_lstory,
or an‘historical figure which the class is study-
ing and which interests the student. This
might be done in captioned piclurgs orin a
cularly
helpful for a student who has verbal or gra-

phie skilld" A
- 2Y.Amapofa country or city that the
class is studying, enlarged from a model, using
simple graphing techniques demonstrated by
aSenior tutor. This might be particularly
helpful for-a student who has indicated inter-
est in acquiring this skill. :

3) A board game, concerning two forces
at battle, moving across a board to capture
one another A variation-could involve ex-
plorers and the stops they might make, an
the opposition they might encounter, on.
their journeys. Making-games such as these
would be of interest t0 the student who shows

* strerigths in designing, eutting, pasting, etc.,

or.in those indf5trial arts activities necessary
for produeing movers and spinners for the
games:

Once complete, these educahonal books,
maps and games are then used directly in the
adolescent’s former soeial studies classroom,
or by elementary students studying those -—
academic subjects enhanced by these leamlng
aids. .

Production of many matenals is based on
the requests of elementtary ‘feachers. Such re-
quests are converted by théSprogram director

_into the form of narrative prescriptions, writ-

ten in simple language; whieh are given to
the senior tutor and adolescent student. For
example, a prescription for a child in the
second grade who has been reported Hy his
teachers as having dlfﬁculﬁy in understandmg -
the relationship.between.cause antl’effeet
¢ read: ' ,

We have a boy In the second grade who

does not understand how one thing that *

L
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u Provided by ERIC

which pictures in a story should come. Let :
us develop a game that has four piclures
which this girl inust then put into the cor-

7

STEDP, smdmls pooled thelr efforts to creale fhls
puszle: One designed the _p:clures anolfter wrole
astory o go with them; akpther eut the Jfg saiy
paflcm Onee they have assembled the puzzie,

* these yorngsters will hgve un dlustrated $lory to
read arnd erjoy.

happens could lead to another. We need to

devclop a card game i which he-will match

a card that has.a sentence stating an event
with a card that has a sentence staling the
result of that event. For exainpie:

CARD: *I was hungry’

with ~
“I made inyself a sandwich™
or .
“I broke my shoelace)” may be
matched with
CARD: “'}Jy shoe felloff. " .

The prescription for this young boy may
well be given to the adolescent 8. T.E.P. stu-
dent who is himself having difficulty under-
sto ding the concept of vausality, vonstruct-
M b
ing compleie sentenves, (néeded for each
vard in the game); or sequencing related
events (nl.edl.d for giving'game directions),
but who'enjoys the writing, measuring and
cuttmg activities requlred for makmg this
game. -

A preac ptlon for a child who has beeh
reportod by a teacher 4s having diffieully in
visual sequencing might read:

We have a girl ix the first grade who is hav.

ing difficulty in thinking of the order, in

4

CARD.
CARD.

-

[Kc

Dol
o

*may be maiched
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rect or(!erﬁMnHm__ﬂm&maem&m__—
be of: ' )
rakg'ng' eggs oyl of the refrigerator
eating eggs '
_ turning on the siqve
" breahing eggs into-the pair
Thege pictures may be lahen from @ maga-*
zine or drawn aund-colored by hand.
This prescription may be given to the
. adolescent who is having difficulty with se-
quencing and whose strength is in graphic.
rather than written expression.
In all instances, $.T.E.F. students are gwen
dan o[:?portu nity Lo create their own games
for young children, even when ho specific
- brescription applicable to these games has
been submitted ta the program. Further, upon
reading a prescription, the-S.T.E.P. students
are given, the option of creating their own
materlalszkfor that child’s needs, and not only
the material suggested in the prescription. -
They are also allowed to alter the material
suggested in the prescription in almost any
way they deem.fit. The senior lutor and pro-
gram director are as liberal as possible in ac-
cepting the S'T.EP. students’ ideas for learn-
- ing materials for the elementary students.
Once a $.T.E.P. adolescent has produced a
learning material, he or $he and a senior tutor
- séek out the middie school class or elementary
school child for whom the material has been
n’lade, for purposes of demonstration and in-
teractlen in using it. Subsequently; student
and tutor are asked to complete a su‘nple les
son-plan;
Subjeci (eg., math, realing)
Purpose of Lesson (e.g., lo teach
" Actlvity (oue or two sentences describing
what went on during the lesson)
‘Achievement {one or two words describ-,
ing thg success of the elementory studeng
in using the legrning material)
Recomnendgtions :
Completmg‘thls lesson plan gives. the adoles-
vent student opportunities for de(elopmg
written expression, memorg skills ‘and powers
of observation. It also prowdes a means of ¢
record keeping with regdrd to the materigls
the student has made and of the elementary
stugdents the program has serviced.

PROGRAM INTEGRATION WiTH -
SCHOOL AND COMYVUNITY

In Redding,’meetings are conducted be-
tween the Projeel S.T:E.P. program director’
and the upper and elementary school admin-
istration, faculty and staff, the school system
administralion, the board of educatlon,

.
-
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parents and interested members of the com-
munity both before the program is under way
and after it has begun. The program director
requests time to speak at a board of .educa-
tion meeting during the spring prior to re-
sumption of S.T:E.P. to discuss its:philosophy,
goals, and progress. A further report to the
board is made during the school year. .
The program director conducts similar in-
troductory aud -up meetings With
school personnel. EveryOne- working in the
school in which the adolescent-senior tafor-
ing program occuts, including the wpchiné,
secretarial, custodial and cafeteria staffs, 15
informed ahout'.the program from its onset.

_ Bvery effort’is imade by the program directox
' ‘to introduce each tutor to the school faculty

-

" and staff.

Orice'the program is underway, the_pro-
gram direotor attends all meetings regarding
each adolescent in the program. Further, the
director meets with each S.T.E.P. student’s
classroom teachers on a regular basis. Tutors
working v.uth specific students are encduraged
to attend pertinent meetlngs At these meet-.
ings, thestudent’s progress in the. program is
discussed and related to academic and be-
havioral progress observed in the classroom.,
The teacher of a.student who has been re-

# moved from that; teacher’s class to attend the
program is asked to delmeate those study
areas which the student might cover with 3
tutor through production of educational ma-
terials such as tapes, books, and games :

, THE AQADEMICS , -

Often the teacher of a student who attends
both S.T.E.P: and that-teacher’s class is pri-
marily concemed with academic progress.
The teacher may request that S.T.E.P. tutors

- place major emphasis on helping the student

to complete homework assignments. If the
program director believes such-assignments
are within the student’s abilities and attitude
foward learning, efforts are made by the stue

level.” -

.qQuires the first name. of the elementary stu-

Mrs. Commons and Sharon hurry .
{o complete their "Subjec L Predi.

. eof {eh-Gaiiie* for en elenten-

{ary studpn! who needs urgent fielp

in senfenee composition.

c' .. “L

dent’s futor to;.:omp'ly with the teacher’s re-
quest. For those students with more serious
learning.or behavioral problems, however, it
is made clear to the classroom teacher that
progress must first be madé on the “pre-

- liminaties®”:

1) Leammg to complebe simple tasks, to
follow directions and fo increase attention
span through the production of simple, .
elementary materials to whlch the student
can relate, =
. 2) Increasing'basic skills in the areas of
language (e.g., sentence and paragrap/b compo-
sition, vocabulary usage, and spelling), in read:,
ing (e.g., word attack skills, visual memory,
comprehension); in mathematics (e.g., con-
ceptualizatién-and computation), all through

the making of simple, mampufatwe ‘materials.
s 3) ¥ orkip

on academic assignments in
that st ‘feq(\area, ut on a much s;mpler

4) Workmg with the tutor to overcome
resentments, hostilities and d:fficulties in _
coping with leaming and/or with personal
and home related probiems.

The program director must stress to each
teacher that the goal of the S.T.E.P. program
is to raise each student's potential for work
within the mainstream, but that there may
be many “steps” afong the way,

The program director and senior futors
also become involved with elementary sciool
teachers. Meetings are held for these teachers
50 that they can learn about the program, |

L]

. and about acquiring materials for their stu-

dents.

At an initial meetmg, the project director
asks the teachers to think of specific.children
in their classrooms who are having difficulty
with school work, and then to fill out a re-
quest forrfi for appropriate learning materials
for each of these children. The form used re-

dgnt, his age and grade, and the particular




Teache rs Heed ! for gt the
progress of o siudent whe s
pantene Sockd Studies
hrouzh S TE Y .

.difﬁuully he is eXperiencing. The form also

aska for an indication of the cinld's strengths
and weaknesves {or leanung.

The forms, once completed, are given &
the program director-who cxplains they will .
be used to develop a prescnption for re-- *
mediating each ehid’s difficujty. The
gram director inakes suy the teachers ha
ainple requost forms so that they may Jrfdér

materials for additional students when needs’
arisc during the school year,

‘The program director discourages teaclmrs
from reguesting materials and equipmert: for
their entire elass, such as_taped lists of spell-
ing words from a grade level speller or pic- *
tures to mount on-classroom walls. The
direetor emphasizes to them that the program *

L

1

' deslres descrlp tions of the needs and difficud--_ . _

to individualize its work inhelping each
adolescent most effectively. oY

Once a request fer materials has been
filled, and the .material has been in use €6ra '
penod of time, the teacher is asked to pio- !
vide wxitten commentary on the degree to .
which the learning aid has Helped the child ,
in overcoming a sypecific Iezfrning difficulty.
THE PARENTS

The program (hrector also.meets with each
adolescent participarit’s parents at the onsed
of the program and periodic ally durmg the
school year to report academic an( behawor:al

“progress in the program and to ask about .

o

similar progress in the home. Parents may

also be assembled as a group to discuss the
impact the program has had upon thelr child-
ren and fo discuss directions they would like--

" the program to take. Senior citizens play an:
© active role during these group discussions; -,

furthermore, each senior is dsked to.attend

those individual conferencds.invglving the

pareits of hisfher students, “% . .
Whenever possible, a monthly or bi-month-

Jy newsletter describing the program and its

i -

. &t

* close, learming ‘Taterials pra

work has been written by the project di;ectc;r

or a tutor for distribution to p nts school

Naculty and staff, board of educhtion-mem-

bers, and interested members of the com-
munity. * .
In Redding, as the schoolr}'ear drawstaa
uced-by 8. T.E.P,
students are collecied from partlclpatmg
elemeutary teachers and an open -house is
hetd t6 display the fruits bf much labor.
-Elementary teachers are invited so that they
may examine and order additiond] materials;
parents school administrators and faculty
members are also asked to come and view the’
work of adolescenis. Board of education
members, public figures and inembers of the
communlty are a]so T/Jted to atfend.

SCHEDULING FORTUTORS

In the Redding program, tutors work from
two-to five school days each week. Most - -
tutors average th rq&school days per weck.
- Once the program is in-full swmg, the tutors’
“ typical day includes:

Four 40-minute periods-of wOrkmg with

the adolescents. -, »
One formal, trammg penod also o£ 40 ,
minutes." f )
LA lunch break- . >
STU DENT SCHEDULING T

The extent of each student’s attendance
_in_the program is determlned by the program
dn:ector and.the téam recommending place-
ment. Some adolescents need-to participate
in the program during Only one or two periods
per day. Many need to come for three or
more periods, and some need placement for
every academic period, attending only their
elective ¢classes. A student’s schedule is altrays.
based on individual needs, strengths, weak-
nesses and motivations for participation if the .
pl'(*l’ ) -

Students are ‘scheduled 50 that every tutor.
has at least one student per period. Bacause -
of student absenteeism, tutors’ flexibility in

16
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- WParents lcarn,abou! thed children's *
progress by using the leartilug materlals
they have made. Here, they are getting
ready to play “'Porls of Speech Squares™
and “Mix and Meleh Words.,™

L]

>

wogking with more than one student at a
time, and student motivation for.working *
in. pzurs a slightly greater number of students
than tutors may be scheduled for each period.
ause not all tutors come on a daily basis,

v it i5 highly likely and quite healthly that aftu-
dent will be exposed to more than one Mitor

during participation in the program,

- Cau'tior?1s exercised in scheclulmg students.
It is unwise to place all “acting-out” or all
“introverted” students together during a
single period. Nor Is it wise to schedule to-
gether for the same period those students -
wlio may have a reputation for getling into
trouble when they are with each other.In
general, the guieter, more inhibited student
will be influenced favorably by the extro- «
verted one, and Vice versa, and-should be
scheduled aecordingly.

PROGRAM FACILITIES .

In Redding, Project S.T.E.P. oecupies a

room large enough to accommodate tutors

’

.and students so that they can work with some

degree of privacy, yet still feel that they are

. partlclpants in a group effort. If possxble, two
rooms should be utilized for such a progr

to permit separating students who need tc!
work away from the influence, of their peers.
"Long tables, rather than desKs, are. used in
the work area, with no.more than two adoles-
cent-senior pairs using a table at one time, If
possible, the room should bé.partitioned into

. four to six units, using Iow-lymg bookcases

or carrels. ' -

It is valuahle to have space used exclusively
hy the program. Such designated space gives
focus and 1dentify to the program, and lends
a sense of importance to the efforf. shared by
futor and student alike.

It isimportant that the tutors and students
take full advantage of all bchool resources,
such as the mclusirral arts and home econo-
mics facﬂltles, as well as the gymnasium, both
for making and displaying their materials.

17 . | 99
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L EVALUATING PROQRAM .

EFFECTIVENESS :

Evalyatior of the effectiveness of the’pro-
gram is refated directly to the program’s ma-
" jor goals. These goals are:

1) To enhance;bg’academlc and psycho-
social development of the adolescent student
participants, and therefore improve their 1)

. reading, spelling, mathematical, language and
handwriting skills; 2) subject matter.grades;
3} self concept; 4) ‘'home and classroom be-
havior and 5) persgnal adjustment.

d{? To train senior citizens to be tufors of
adtlescent.Jeamming handicapped students.

3) To provide elementary classroom teach- -
ers with learning materials constructed by the
adolescents and their tufors. .

Assessment-of-Goal 1 is-made-through-the"
use of the following:- The resulis of 1} stan- - .

‘mrdlzed tests; paren t,\teacher and student
questionnaires adiministered at the onset and
end of the<progra.m ‘bach yéar; 2} Report card
grades from initial and final markmg periods
gach year; 3) Anecdotal commen tary writ-
ten or recorded by S.T. E.P. students, thdir
tutors, teachers and parents mldway through,
and at the end of the program each year.

Among the spacific materials which may

L

" be uséd ifi assessing the academic ef fects of

the program are the following:
S LREADING: 1) Wide Range Achleve‘ment
Test (WRAT)#2J Gilmore Test of Oral Read-
ing. 3) Stanford Achievement Subtests in
« Word and Paragraph Meaning. These tests .
cover word attack (decoding) skills (WRAT);
oral reacﬁng accuracy (word pronunciation,
word and letter sequéncing, regard for punc-
tuation) and reading cainprehension (Gil-
_more); and compreltension of word and para‘
 graph meaning.(Stanford). :
SPELLING: Wide Range "Achievement Test.
This test assesses spelling skills in terms of
phonetic abilities and visual memory skKills.
MATHEMATICS: 1) Wide Range achieve-_
' ?




“ ment Test and 2) Stanford Achievement Sub- S;':ale, entitled “The Way- [ Feel About My- .
tests. These tests cover 1) ability to add, snb- self.” This test rates self-concept by requiring
tract, multiply and divide, using whole num- yeé or no Answers to quéstions in the areas of
bers, fractions and decimals: and 2) abiljty to behgvnor intellectual and school status, _pl_)’Sl-_ L.

——apply computationskillsand concepts to” = 77 cal 4ppearance, anxiety, popularity and hap-~
problems involving daily living activities. pinels and satisfaction.

WRITTEN LANGUAGE: Myklebust Pupil CLASSROOM AND llO‘\iE BEHAVIOR:
Rating Scale and Picture Story Test. Thése . 01) Teacher and Parent Questionpaires:, Thesg ’
tests measure abiffties-in"use of vocabulary, may be adapted {rom rating scales developed
syntax, gr imar abstraction. They also by Ablgt Laboratories to evaluate school and
. examine abilities to understand and recall home Behaviors. é‘ -

- words m)d directions, listen attentively, retain . _Teac?]er Questionnaire. The tirst-section
information, rclaté“experienceé and tellsto- , * of this questionnaire asks teachers to rate on
ries, form ideas afd use grammar. a four-pdint $cale (from “‘not atall” to “yery |

Informal rating scales may also be used to b much")- t.he degree of problem bghavior they
assess the students’ skills in commnunication observe in each S.T.E.P. stug_ent The second
with the tutots-and the cogency of dlret.tlons section asks teachers to give an overall rating
they include in their games and learmng {(ranging from “‘much worse™ to “much bet-

*  materiafs. . ter”), compating the S, T,E.P. stndent; with .

HANDWRITING: This may be assessed ac- *, = other students wf the same age.
cordidg to teachers’ 1-5 ratings of each stu- Barent Quqst:onnmre The first sectlon of
dents * appearance and form of work’' and this test asks parents to rate on the same four--
"qu'allw of homéwork.” - point s'cale as s—l:(e teacher questionnaire the

INIFLLECTUAL ABILITY': Otis-Lennon degree of obsetved problem behavior athome. .
Mental Ability Test. This test samples a broad . A sefond section of the questignnaire asks *

« - range of cogmtlve abilities and measures - +  parents to offer: an  dverall’ rating (ranging
facility Lo reason and deals abstractly with fiom “muchr wolse’* to ““inuch better™ of the
verbal. synibolic and figurative test content. student as compared ith other children of

SPECHFIC SUBJECT MATTER: Report the same age. 2) Student Self‘Ratmgs “These
card grades are used in examining at.hlevement rating scales ask the students to.judge. their -
in thesc academic areas. behavior dn the same dimensions- as teachers

Among the specilic materials wh ich'may and parents.- Using a four: pomt ratlng scale

_ be used in assessing, the psycho-social effects (ranging from “not at all " to “‘very much,”
of the-program-are-the-following: ° . Students are-asked fo assess'the degree of

SELFLCONCEPT: 1) Nowidki-Strickland ' problém behaviors they (eel they have.

Locus of Control for Children, This test ~ PERSONAL ADJUS'I\“E\IT Fehrenback
measures the extent to which students feel . Sentence-Completlon iForm. This test is used
“in control of their destiny. It is assumed that , to measure growth in well-beingon a perﬂonal
.the more responsible they become for their | *“level. Among the areas examined are the fol-
actions. tie more they will be able to change lowing: 1) self image; self confidence, self-
) work and behavior. - awareness 2) peer relationships 3) relation-
2§ Piers- Hams Children’s Self Concept . ships with adults. N
\ . . L, o & .

.
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Fou these youngslers, learqing
i fun when they use materials
createdrby their adolédscent

V' teachers.” Rosalie Saul
Dondld Wendell (standing) and
Robert Bernstewn coordmate
the work of S.T.E.P. odolesceits
with the needs of the glemen-

. tary children.
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Mary teaches youngsiers thg! maih can

be excrling as she creates “Picture Math

Problems™ wih guidence from Tutor
—  Elizabeth McCoy

]
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Assessment of Goal 2 (To frain senior 2iti-
zens to be futors of Ieamlng handicapped
adolescents) is made through use of the fol-
Towing:

"} Data regarding the educational and
psycho-social gains made by those students
who worked with senior c:ltlzens trained by
the program. ‘

.2) The growth of each semor in teaching
effectlveness, as measured by “The Charac-

. terigtics of an_Effective Teacher Rating Scale,”
given both after initial training and at the end
of the school year. .. . .

3) Anecdotal commentarx wmten of re.
corded'by: ° . -

a} The seniors, with regard to their role'
in the prograri; their growth as individuals
and their effectiveness in helplng their stu-
dents.

B) The 8.,7.E.P. students with regard tg

" the relationships they have experienced with
their tutors. This cammentary is collected
périodically, and at the end of the program
each year. ) )

Assessment.of Goal 3 (Ta.provide elemen-

' tary classroom teachers wlth leaming mater .

ials constructed by 5.T. E.P. hdolescents and
* _ their tutors) is made through use of the fol-

Iowmg ¢,

,1) Statements written by the classroom
teacher requesting, and subsequently using,
the leaming material with a- partiqular stu-
dent, regarding the effectivencss of that '
matenal in remediating the youngster s learn-_

«  ‘ing difficulty.

2) Ratmgs provided by the clementary
students using the materials, according to a
five point icale, ranging from “excellent” to

“pOOf."

HOW TO CREATE® &~
" LEARNING MATERIALS v
n the ReddmgS T.E.P. program material’

4
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production .is'based on any or all of .the fol- <
lowing: requests from elementarysch ool teach-

ers for helping specific children; needs, apti-

tudes and interests of-the adolescent students; + -
creativity and skills of the student and tutor.

The students generally feel that their pri- +%
mary purpose is to create materials that will
assist students at- the elemehtary level, but
that they may cteate these materials entirely
to their liking. .

. The tutors use avarlety of approaches (often
m combination} in em,ouragmga student to
¢reate materials: 1 &
. 1. The tutors ask the students il they know of -
any subjects. which give young child ren dif-
ficulty in school, and suggest that perhaps;
togethef they could mzke up a game inyolving ~
this subject. {The studen tswill most likely
nare those subjects which in fact gave aid
still give them difficulty):

2. Tutors may share with their students the
.program director’s written prescripfion for.an
clementary ch;ld who is having difficulty in
specific.leaghing areas (e.g., acquirihg basic -

number facts from 1-10; applying vowel rules;
identifying parts of specch). They may pro-

duce the learning material suggested by the .
program director to help thjis child, or may
create a material, using their own ldeas

3. Many tutors who have special artistic or’
technical skills (e.g., drafting, drawing, sew-
ing, ete.), ask their students if they would likes ... *
to learn these skills in, creating materials for

young children. . e
4. The tutors frequently ask theirstudents to
utilize their own persenal interesls-or skills

{e.g., in horses, football,.cars, cooking) to |
form’ the basis or theme for a feaming gam_e

5. The tutors may utilize commercial cata- ,
“logues of games and manipulative leaming
materials a5 sources for game ideas. This is
edpecially*common and necessary at the on-
set of their service in the program.

h"x‘b
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At all times, the program director is illel-
ablv tU assist the senior tutors m dmwmb aut
the necds, abilifics and interests of each
students, and in supplying ideas for games,
books and other ntaterials.

The supplies,used.in the production of.
learning materials™are quite simiple and in-
expensive, and are generally found within the
supply; art and industrial arts rooms of a’

; school. The items emplgyed most frequently

in producing the matexials of the Redding
prégram, shown on the {ollowing pages are:

» poster board, construction paper, scissors,
pencils, paint, magic markers, rulers, paste,
plywood, pictutes from ma¥%azines, catalogues
and workbooks. ..

. Mﬂny«of the’learning materials, partlcularly
- the games, are produced from the combined
efforts of:several students. Depending on -

+ needs and abilities, one gtudent may create
thie idea or theme for a game. On, for ex-
ample, may design or illustrate it, another
write directions, and still another may make
the movets, spinner or dice.

SAMELES OF LEARNING GAMES

LEARNING GAME “Math Checkers”
- SUBJECT: Mathematics

PU RPOSE To provide practice in addition and
multiplication skills.

MATERIALS: Checkerboard, each square having
a number in two of its opposite cor-
ners. ’

Checker movess for two players,

DI RECTIONS. Each player perforins mathematr-
cal calculation {either addinon or mui-
tplicalion as decided by players at the
start of game), using number in cor-
ner of the square from which he or
she moves and number in corner of
square to which he or she moves; e.g..
a player wishing to-move from square
6 to square 2 must either add 6 +,2 or
multiply 6 x 2. .

Each player moves diagonally acrosse
’ board {except when landing in specfally
- divided square from which he/she may
move vertically or horizontally). .
Sing Chegker movers move In ong *
direction only ft0wardaopponentl'
“Kinged" ‘checker movers move in *
either direction,
' The player who succeeds in “captur-
N ing” all*of his/her opponent’s checker .
movers wins the: game,
. BY*  SN. John Read Middle School, Red-
¥ ding, Connecticut, Peggy Zeloni,
S.T.E.P. tutor. .

LEARNING GAME. “"Finish the Rsoblom

SUBJECT: Mathematics

PURPOSE: To develop skilis in logic ang prob-
lem solving, in senience composition

L

and in seiltence sequencin
MATERIALS Twinty wndex cards with Opemng
stalemenis lo'ﬂia{hemam:s application
3 problems, e.g., ‘Mary had 14 pencils.
She gave 4 to her'brother
' oz "Johnny rides his bike 6 miles in 1
> ey * or *Sharon peeds 2 cups
- == offlour to baks 1 cake. She.used 12
¢ups of ftour in.her baking today . ...’
- To provide interest, jllustrations are
. used whenever possible, e.g.. 14 pen-

N cils, then 4 pencils are illustrated in
problem {1}; a boy riding his bike is
shown in problem {2}; 4 cups, then 12

. cups of flour and a cake are drawn in
. problem {3). _ >
At the bouioni of each card is written:
§ ‘Method’ {used to solve this problem)
with a space for the answér. -
DIHECTIONS Two to five players may play this
+ ? game. Each player chooses  card,
reads the opening statementls} then
wrItes an appropriate question {thus

. . creating a-mathematical problem}.

The player then.writes the rr\elhocf to
be used in solving this problem in the
¥+ space at the bottom of the card. v
-Each player recefvés a point for whit-
ing an approprjate question and a
point for wrmng the correct method
. of solution. » '
The first player to, aitain six points
. wins the game.
M.P., John Read Middi€School, Red-
ding, Connecticut Minnie Cunning-
'ham S. T, £.P. tutor..

ucommuun;_ TEN) -
T HXECV FIvE OF J\\J\Sno- *

LEARNING GAME: “Let’s Travel” .
SUBJECT: Geography, Mathematics
PURPOSE: To develop awateness of the names
of 1he states and major.cities in the
United States.  *
To develop awareness of the dns
tance betweeq major cities in the
- United States.
To provide experiénce in visua! per-
ception through the estimation Of dis-
tances On a map.
MATERIALS: Large map of the United States,
¥ with majorccities indicated.

-

ﬂ 20
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= Plastic cord cut to the lengths of s LEARNING GAME: “ Redt}mg Squares .
vanous distances between Cities. SUBJECT: Spelling
* #Tnp’ cards s}lpulallng departure and PURPOSE To offer acquamtance walI;\word‘cnd
- destination cities, agd acwal dis- . ngs, and expetience m word forma-
. tance 11 miles between them. v . tion and rhyming.
£, O'WCT'ONS Two to four players mdy partici- MATERIALS: Game board with series of con-

pate. Plavers take turnsin choosinga
“wrip*card, then readingthe momesof  °
departure zhd destu.auon cities, and
number of miles between them. , *

n,ected squares on which word endings
and directions for their usage are inds
t catedqe- »

s 4 Wwooden movers
Each player locates these cities on the ‘ Spinner ., .
map anc visually estimates the dls . ‘Answer card * . -
" tance between. them. -. i " . DIRECTIONS: Two to four players may parter
. Plaver then chooses ihree strips of pate. .
. . cordhestimated 16 represent the d:s- - Player spms and moves the nuinber of
. - tance bexween the Gities. squares indicated. '
* v If one of these s::p; fpa"s the dis- ‘Having landed on appropniate squate.
W tance correctly, the player receives L. T player must form the npmber of words '
one point. _ ' indicated for the ending.on the square, &
v The player with the most points at - . e.g., "Say three words that-end with
. . the end of the.game is the winner. - G e T S
* BY: ¢ C.C..John Read Middle Schoot, Red™ . . ’ . . -
«ing, Connecticut, Mane Wicklun, ., ' If the answer 1s corrt-zc:,'accordmg'to 9
. o *  STEP. wior. N answer card tor dictionary), player .
. ANOTE: This game may be adapied for the Use - [hen remains on square. ]
vith maps from other countrees.or cities, especial- tf ansﬂer]:s mcorr:ct, player must
ly the tows or City in winch thé student lives.) .t move back one space.
) : i “EINISH”
(  -LEARNING.GAME: “Yasterday,. .. Today ... e z:uea:;'ii’;'sanf; S;‘r:‘ia"h the “F

Toemarrow Game'' .
, SUBJECT: Tame conceptuahigation BY: K.M... John Read Middle School. )
PURPOSE: To teach the con%.pts of past, present ’ Redding, Connecticut, Rabert H, -, &
and fuwre. To develop reading skills. Heatley, 5.T.E.P. wtor.

- MATERIALS Set of 24 cardfoard strips, each {NOTE: Other ‘Ridding Squares’ games may be .

bearing a sentence such as *l went to- used for leaChing_ 1} initial blends of wprdls -7 )
3 the store.” 'l am walching le!ewslon, " {e.g..player required to say 2 words that begin L
. . ‘Ll visit my friend.’ \ w with /fl/}y 2} vowels le.g., player requnrcgl to say :
- - = - - Set of 40 small ‘ume’ cards, each bear- 3 words.that have a short fa/ sound in therpl 3}
- ing the word ‘vesterday.’ ‘today, ot . syllables {player required to say 3 words that -

N "tomorrow.’ i
OIRECTIONS: {Game may be plajed mdividual-

ly or with 24 players). -

Individually: Student places sentence

steips before hwmsher, reads each sen-

tence, then places apm oprlﬁte 'ht{lc'

card on top of gech sentence stpp.

] Group: Players are dealt equal num-
‘. " ber of serstence sirps. Time’ Cards
o~ aré‘pﬁced in pile before them,

. Each p‘iay r takes @ turn 10 sclccﬁng
. ) a "ume’ ewd from pile.

.. Playter tries 1o correlate ‘pme” card
with a sentenee. If other players agree
that the correlaion 1s appropnate the .

. player receves one point.
> + The first player 1o correlate all of his/
het sent®ice strips with.appropriate
"time” cards wins the game,
H, after all the ‘time” cards have been
. wsed, no player has been,able to coer
1 relate all sentence strips with the  «

KH s . * ~ ’ " ) - o
3 time” cards, Ullhe plaver with “:'e most LEARNING GAME: “Snoopy Vowel Game” . *
v: g"g‘“ wins the game. | SUBJECT: Decoding and Phonics
BY: -, John Read Middie 3°h°° Red- PURPOSE: .To offer experience in vowed sotnd
ding, Connecticut, Marie Wrcklun discrimsnation and vowet usage.

L
Q .- _S';RE'P' tutor. .« 'MATERIALS; Game board of Snoopy pictures;

‘ ) * - . ’ a

have 4 syllables in each of theml.

&+




each duiplaying one vowe! on Snog-
Dy's nose and one vowel on a book he
carnws, §These vowels are marked
short or long). A gold paper fastener
15 mserted next to cach vowel.
Snodpy “Bones” with stnng attached.
Euch bong bears aword with a single
vl
‘DIRECTIONS. Two to four players may partic-
~opate, - ol

Player dravss a "'bone’ and says word

on Vhone™. :

Player then matches vowel he’she

sees and Bfars 1 this word with vowel

on Snoopy board,

\Vhen piayer finds a vowel match,

he 'she must hang the."bone’” by its

string to the paper fastener next to

the vowsel on the Snoopy board, e.q.,

if a player draws a “bone” with the

werd il "hone™ must be placed on

the Snoopy with ther, !

The first pldy%lo hang ten “bones™

wins the game,

L:S. and P.L., John Read Kiddle

School, Péggy Zelom, S.T.E.P, ttor,

{NOTE. The format of this game may be em-

ptoyed i teathing diphthongs {w.th Snoopy hold-

ing diphthong letier s and bones having words
with diphthongs in them! or syllables

iSnoopy holdng numbers sych as 1, 2, 3, 4 and»

‘banes’ wth wor/ﬁs of une i}nulhple syilables @

them.J

LEGNNENG GALIE. ' Gramanar B.ng:u"

SUBJECT: Grammar

PURPOSE. To teach the names ¢f the parts of
speech, ’

Todeveiop the ability, to assocrate
wards with the names of the appro-
priate parts ol speech,

LS. “Binga’grids with words repressa
ng different parts of speech in each
column.

Smal “caller’ cards indicating the col-
umn letter and name of the part of
spexch to be called {e.g., "B~ conjunc-
t0.1,”’l ~ aoun,” "0 - adjective’)
Small 'marker’ cards {may be color
coded, with a dilferent color repre-
senbing each part of speech} fo be
plated over word on grid if part of
speech represented by lh@\t word is
calied. -

DIRECTIONS. Two ta four players may partici-

pate m this game.

Game 15 played like ‘Bingo.”

Cne player 15 chosen to be the "caller.’
‘Cahlerr” ezlects a "Calter” card and

reads cobumn letter and part of specch

{e.q...B -~ noun’). -

It a player has a word representing

the part of speech called in the ap-

propraate eodumn, {e.q., of house” or

Honk’ m coiumn ‘B" when 'S — noun’

s edlied), he‘she places a marker there.

Thez game continues in thys manner

BY.

MATERIA

L]

Q

ERIC

Aruitoxt provided by Eic:

- ' 2

untl% Drayar fills a columrsither
horizontally, vertically or dNagonaltly.
Once a player has filled™a column,
the caller checks the player's words
in that column 1¢ see if hel/she has
identified the parts of speech ap-
propriately. This can be done by ask-
ing thie player to name each part of
speech fepresenting the words in the
column or by checking each word to
see if it is covered with the appro-
priate colored:marker.

M.A,, Jehn Read Middle School,

. g
LEARNING GAME: “Hopalong Frog Game™
SUBJECT: Science -
PURPOSE. To increase snformation 1 the sub-
ject of science, e
To teach the living habits of the frog.
MATERIALS. Game board with path on which
is written directions for movepent.
These directions are based on the liv-
ing habits of the frog. (e.g., Caughtin °
mud; lose turn. Hibernate for winter;
jose turn)
Frog movers
Spinner -
DIRECTIONS: Two to three players may parii-.
cipate in this game. Player spins and
moves aleng frog path according to
number spun. Player follows direc-
tians according to-space on path he
/she has landed. The first player to

Y

', reach the lily pond wins, , _ 0%
. BY. JH., John Read Mdle School, Red-
. ding, Connécticut, Frances Dormont, -
. S.TEL. tutar, e ' :
{(NOTE. The format of this géme ma;‘mgapmd ’
to teach the living habits of any other animal»A 5

path may be followed by horses.going from bara.
to pastore or birds,flying North to South. Direc~
tions based on lh??ymg patterns of these animals
may be written-oif the path spaces. Horse or bird
"sha};ed movers g4y be used.]
. .
SUBJECT: Science
PURPOSE: To tedch thy name

.

s of (lowers,”
by 4

22
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To dcvclug;swualton skills {associat-

. " ing the panic ol a flower with its physi-
cal apprarance. }

.« To provide expéfience ingrranging
parts into a whaole.
{The many TMowers form a single
bouguet.)

MATERIALS: Game board with psciures of
Howers placcd'in ylots along perimeter,
The name ot the flower iy indicaied on

-«  the back of each picture, In e center
of the board i a block arpingement of
a garden path which provides the
field for movement in the game, This
path surrounds 4 slotied area in which
players tnount and arrafige floiver pic
tores as they sefect and name them in
the course of the game,
Lady Bug Movers
"DIRECTIONS. Two or (hrge players may p.ll'{ICl
pale.
Player <pins and movcs along Lardcn
" path according to number spun,
Player follows direction’ on block on
which he hdy landed.
If direction requires poinling to a
» Hower pictured slong board, the play-
er does see(and verifigs answer by
cheching name on back of pictore}. If
corréet, player remains on the block
and places the flower in a slol at* the
ceater of thie palh ‘If incorrect, plny-
¢f feltrns 1o previous block.
It direction requires a farther board
*  move, the player performs this.action,
{e.g., "You overwalered your flowers;
/qn izack « spaces.”
_ﬁ&gﬁ.sumsfully identify flowers
and phace them iMslots at.the center of
the board, they create ;1 fovely bou-
quel, - -~
The first player 1o reach the end of
the garden path wins the game,

BY: }.L., Grade 8, John Read Middlc
Sn.hunk Redding, Connecticut, Frn
ces Durmont, 5.T.C.P. 01or,

{NOTL. The tormat of this game may be adapted

1o Leach the names and phy sivpd appearance of

members of any dasification system such as api

2% ’

-y

,

- box}.
A 8 \h. . )

-

BY_:

PURPOSE. To develop shills in Jhssification, and™

by, planks, objects, For example, to teddch-the
names .ind pivy sical appearance of furnilere, pic-
wres of these ilens may be placed along the
petimcter ol the play :ng board, to be moyed by
same players mloh picture-ol 4 room in“the cen-
ter ol the board! To teadh the names and phy sical
appedarance of bigds, pictures of birds inay be P
placed i nests alsng the perimeter of 1he board
lo be mored by players into 4 tree in the center of
the board.} . -
LOARNING GAME' Beat she Band ™
SUBJECT: Alinic
PURPOSE. To teach the names of hsical in
strements.
To develop associatien bclwccn e
name of an msirumcnl‘snd ils physi-
cal appeasance. k!
To dembnstrale the arrangement of @
instruments within an orchesiral scheme, N
MATERJALS: Game board with pictures of musie T
cal instruments mounted on small §
manilia envelopds aléng perimeter. Ine \
, side cach pocket isa card bearing the .L
* name of thespstrement. 1n Lthe ceni@m
of the bodrd is 2 block arrangeinent o
an or,chcslra which provides 1he f:c}d
for movement in the game,
Task cards with directions for further ©
moves andfor identification of instru-
ments, | ) . .
Spinner - .
Six wooden movers '
DI RECTIONS: Two lo six players may parinmpalc g
in this game. .
Player spins and moves along orclies-
" tra blocks according to nuinber spun.
Player then follows direction on block w
on which'he/she lands: .
If direction on'block.requires selection
of a task card, player picks up card
and fetlows its direction, e.4., Point 1o
ihe clarinel. (Player verifics onvanswer
by checkifitmame on card inside
pocket). If correct, playéhiakes ano-
ther turn; if inicorrect, player renains
slalion‘ary.
i1 dircction on block calls for a fur-
ther move, player performs lhis av- -
tion, ¢.g., “Keitle $fum plays good ~ * L
solo: Move to saxophone.” or “Sec-
ond- lru’mpci loses mouthpiece; Loswe”
2 turns.’
The first player ta reach the hlnc,k 3
marked “Conducior”, "Beats the »
Band”, and wins the game. ’
J.C. and LS., Johg Read Middie ..
School, Redding, Chnnecticut, Eliza- ',
beth MeCoy, S.T.E.P. wutor,
P4 NN, ';_'\“! LTITT Y S TT PR . P
SUB[ECT: May bie tsed for any subject

»

in the particular subject for which it
15 programmed {spelling, reading, et-..)
MA TERIALS. Box with lid {shoe pox, or Sooden
On lhc Iu]cur; 4 siots, cgch

M -
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nreasuring 4 inches in length,

The interiar o the box is partitioned
ints | equidistadsections.

The midpiintof eich section corres.
ponds 1o e stot in the Hd of the box.
A strip of cardboard stipulating -
ilenis o be classidied s placed in a
groove atong lid of by, cach item
n.orrespundm, 10 a6t on |ll:| of
box. -

3 % 3inch cards lo,;u tiled in vlots in
box, aceording 1o categories Imcd on
cardbourd strip.

DIRECTIONS % Sample prugrams.for classnﬁ:..mon.

Strip: Stipulates fumilGre, toys, ani-
mals, lood. :
Cards: Conlain p:clun.s. of jlenms in

these categories which child must file

- in appropriale slor. .
¢ Strip: Stipulatesshort vowels [af, [ef,
' i, fof or fuf or long vowels fufs jof,
¥ N ol or fuf. .
. EN .= Cards: Contdin words, containmng one
ol thiese vowels. Child must file each
. waid card in appropriate slol.
: . Strip: Stipulates the numbers f2/,
.. 134,18, /5
Cards! {for number of syllablcs) con-
. Rain words with any numbér of syl-
. idbll.\
= Child must file in appropriate slot. ¢
C.F.and }.R., John Read Middle
School, Redding, Connecticut, Robert.
H. Heatley, S.T.E.P. wior.

. Bk Lsfi-of Poliution™ i‘?ﬁ
, SUBIEET: Science =~ "
Y PURPOSHIP 1o acquamt readers witlpinformation

€ 10 the causes and prevention of 2ir
and watef_pollution.
Tor encourage readers Lo actively en-
gade in pollution prevention,
DESCRIPTION: This book offers a piclorial and
‘ wrnilen descripiion of the pollution
prohlem. Throdgh eyewitingss accounts
ot “Peter Patter” (an animated rdin-
drap who 1s (o longer clean), the
i Author presents thehackground of
Q the pollution problem, it vurrent

- ERC |

y /-

L]

b -

-

stalts and its effect on eyeryone in the
world.
The book is holh a documentary of
the pollution problem and a plea for
~action on the part ol industry and, '

the American people.

BY. R.F.. |ohn Read Middle School, Red-
ding, Connecticut, Maric chklun,
S.T.EP.1utor. [

BOOR. Filung at Gilbert and Bchmlll’und .

,SUB]ECT Scicnce and Reading
- PURPOSE: To provide information en lhe ap-

"pearance and natere of specific fish.
Toportray fishing as a pleasant and
e rewarding leisure activily.
ESCRIPTION:- Thé author tells sbout fish
-through careful descriptions based on
first-hand experience and through his
. own colorful and precise illustreations.
He expressds much enthusiasm for
fishing and wriles in a style that
cnables Him 1o share his feelings'with
his readers and encowrage them Lo ene
* gage in this activity,
R.P., John Read Middle School, Red-
ding, Connecticut, Eljzabeth McCoy,
S.T.E.P. wibr.

MAP: “Map of the Town of Redding, Connecti-
<ut™ - b
SUBJECT: Geography and Social Siudies®
PURPOSE: To provide information on the roads,
waterways, parks and important land-
marks of Redding.... '
DESCRIPTION This map has'been.enlarged to
approximately five umu.s its original
size, Lhrough simpse gr.ghmg and
drawmg*lcchmqucs,h is ¢asy to read,
and is used in focating geographical
information concerning the Town.of

&  Redding,
_BY% S.D., Iohn Read Middle School, Red-
' . dmg. Connecticut. Y

R.P., John Read Middie School Red-
dmg, Connecticut, Philip Dormont,
STEP. wior. .
EQUIPMENT: “Hurdles™
SUBJECT: Physical Education
PURPOSE: To assist in track and field exercises.,

R in physical education classes.
MATERIALS:. 2" and 6" lumber for bases
14" dowels

Canvas attached by vclcro slnps which
break away when jumper misses fump.
DESCRIPTION: These hurdles have been de-
signed from aciual photographs. They
were platined, modilied then drawn 1o
scale before they were actually con-
Slrucied.
Their construction has allowed for a
considerable savings over prices indi-
cated in gym equipment catafogues.
BY: D.L., R.H., B.M., C.M., John Read
Middle School, Redding, Connecticut,
Charles Emmons, S.T.E .P. tutor.
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